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The Spencer Academies Trust has delegated Full 
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of Wyndham Spencer Academy for this Policy.  
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is implemented and reviewed in accordance with 

statutory and legislative arrangements.  

 

The Spencer Academies Trust may, on an annual, 

basis undertake audits to confirm that appropriate 

arrangements are maintained by the Academy. 



 

Introduction 
 
The purpose of this policy is to provide clear guidelines to all staff, governors and 
parents on our core principles of English teaching and learning for all pupils.  
 
English Core Purpose 
 
At Wyndham Spencer Academy, we use professional curiosity, collaboration and 
creativity to know that ‘Together, we can create a world of endless possibilities’ 
for our pupils’ future and staff professional development.  
 
This policy details how we implement exceptional teaching and learning opportunities 
within our English curriculum, as well as across the curriculum through disciplinary 
Literacy. Our approach is rooted in evidence-based practice so that we can effectively 
support our children to achieve success from their starting points and world-class 
outcomes. 
 
 
At Wyndham Spencer Academy we know that: 

• Good literacy skills—the ability to read, write, and communicate confidently—
are foundational to learning 

• Developing literacy skills is a cognitively complex and demanding task; it 
includes word-level skills (spelling and word-reading) and text-level skills 
(reading comprehension and writing composition) 

• Language provides the foundation for thinking and learning 

• Reading allows pupils to access the wider curriculum by reading to learn, 
enhancing their schema and ability to connect and utilise knowledge about 
the world around them 

• Enhancing English skills and knowledge can increase social mobility and 
raise aspirations for now and in the future 
 

The National Curriculum (2014) states: 
 
“English has a pre-eminent place in education and in society. A high-quality education 
in English will teach pupils to speak and write fluently so that they can communicate 
their ideas and emotions to others, and through their reading and listening, others can 
communicate with them… All the skills of language are essential to participating fully 
as a member of society” 
 
 
 
For more information regarding expectations around planning, feedback and 
assessment, please consult these individual policies in addition to our EYFS 
policy for more information on how English is taught within our Early Years 
provision. 
 

 
 
 
 



 
We are determined to remove barriers for our pupils to ensure that they receive exceptional teaching and learning opportunities each 
day and know that the teaching of English plays a crucial role within this. We are committed to ensuring that our staff are highly-qualified 
and knowledgeable about the most current research in English and how these pedagogies translate into the classroom to challenge the 
status quo. 
 
 



 
The following bodies of research have underpinned and shaped our ways of working 
in order to achieve effective teaching and learning within English: 
 
 
 
 

 

• EEF Guidance Reports (all found here) 
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports_ 
 
 
 
 
 
 

• Alex Quigley, Closing the Reading Gap, 2020 and  
Closing the Vocabulary Gap, 2018 

 
 
 
 
 
 
 
 

• Doug Lemov et al, Reading Reconsidered: A Practical 
Guide to Rigorous Literacy Instruction, 2016 

 
 
 

 

• Judith Hochman and Natalie Wexman, The Writing  
Revolution: A Guide to Advancing Thinking Through  
Writing in All Subjects and Grades, 2017 
 
 

 

• Why Closing the Word Gap Matters: Oxford Language  
Report, 2018 
http://fdslive.oup.com/www.oup.com/oxed/Oxford-
Language-Report.PDF?region=uk  
 
 
 

 

• EEF, Teaching and Learning Toolkit 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit  

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports_
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports_
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
http://fdslive.oup.com/www.oup.com/oxed/Oxford-Language-Report.PDF?region=uk
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit


 

Aims 
 

This policy strives to ensure that our staff can: 
 

• Understand our aims and consistent pedagogies for teaching English across the 
school 

• Support our pupils to develop an automaticity of skills in English and why this is 
important  

• Build on pupils’ prior knowledge and experience 

• Avoid overloading pupils’ working memory by breaking down complex material into 
smaller steps 

• Encourage the retention of learning by using repetition, practice, and retrieval of critical 
knowledge and skills 

• Deliver a carefully-sequenced English curriculum which teaches essential concepts, 
knowledge, skills, and principles 

• Plan effective English lessons, making good use of modelling, explanations, and 
scaffolds to support learning 

• Remove barriers to pupils’ learning so that they are able to thrive and succeed within 
English and across the wider curriculum 

 
 
This policy strives to ensure that our pupils can: 
 

• Achieve world-class outcomes in English, making outstanding progress in relation to 
age-related expectations and pupils’ starting points 

• Read, write and speak with confidence, fluency and understanding 

• Use a range of strategies to self-correct through feedback and their developing 
metacognitive toolkit including in writing through editing and revising as well as when 
reading 

• Have an interest in books and vocabulary, reading for enjoyment as well as to develop 
their learning 

• Develop a growing vocabulary in spoken and written forms 

• Are able to communicate for a variety of purposes and audiences through spoken 
language and the written word 

 
 

This policy strives to ensure that our parents can: 
 

• Understand how we teach English discretely as well as across the curriculum, in order 
to support pupils to make accelerated progress 

• Be active participants in their child’s education by supporting learning at home and 
knowing how they can do this effectively 

 
 

Equal Opportunities  
 
Wyndham Spencer Academy is committed to meeting the public sector equality duties 
(PSED) including the equality of opportunity, and to promoting an ethos of dignity, courtesy 
and respect throughout the organisation. For further information, please refer to the Equalities 
Policy. Every effort is made to ensure that a fair and consistent practice, as detailed in this 
policy and procedure, is carried out. 

 
 



 

 
Speaking and Listening 

 
Speaking, listening and vocabulary lay the foundations for reading and writing in 
addition to thinking, learning and communication across the wider curriculum. We 
know that such skills also underpin progress and attainment throughout pupil’s 
academic journeys as well as impacting more broadly upon self-esteem, behaviour 
and children’s future life chances (Why Closing the Word Gap Matters: Oxford 
Language Report, 2018). Therefore, such skills are vital for our children’s 
development across all year groups. Prior to attending to Wyndham, some children 
may not have any access to books or been read to, limited opportunities to listen 
and talk as well as minimal exposure to a range of language. We know that essential 
language acquisition takes place between one and four-years-old and that future 
success in literacy can be determined by the secure development of such skills 
(EEF, Improving Literacy in KS1). Therefore, ensuring we provide a range of well-
planned and progressive opportunities for speaking and listening are essential in 
ensuring that all children are given the correct tools they need to succeed, both now 
and in the future, as well as additional early interventions to provide further support 
where necessary.  
 
We explicitly teach the skills of speaking and listening within discrete lessons once a 
week in addition to giving pupils opportunities regular opportunities to apply the skills 
across the curriculum in order to converse, explain, debate and present ideas. To 
ensure progression between year groups, we use our WONDER curriculum maps in 
order to plan our ‘What?’ (the learning intention) which has been carefully crafted in 
conjunction with the National Curriculum as well as the Communication Trust: 
Communicating the Curriculum progression document https://ican.org.uk/i-cans-
talking-point/professionals/tct-resources/more-resources/communicating-the-
curriculum/communicating-the-curriculum-resource-page/  
 
The National Curriculum (2014) states:  
“Spoken language underpins the development of reading and writing. The quality 
and variety of language that pupils hear and speak are vital for developing their 
vocabulary and grammar and their understanding for reading and writing. Teachers 
should therefore ensure the continual development of pupils’ confidence and 
competence in spoken language and listening skills.” 
 
 
We know that in order to do this effectively, adult modelling and scaffolding plays a 
crucial role within this process. Therefore, we use metacognitive talk as a tool in 
order to narrate our thinking processes when explicitly teaching such objectives as 
well as modelling interactions between adults and children within our classrooms. 
This scaffolded approach enables the gradual release of responsibility for our pupils 
so that they are ultimately able to independently apply such skills. This is 
demonstrated below by the modelling of inferencing in order to develop language 
through the discussion of a text. 
 
 
 
 

https://ican.org.uk/i-cans-talking-point/professionals/tct-resources/more-resources/communicating-the-curriculum/communicating-the-curriculum-resource-page/
https://ican.org.uk/i-cans-talking-point/professionals/tct-resources/more-resources/communicating-the-curriculum/communicating-the-curriculum-resource-page/
https://ican.org.uk/i-cans-talking-point/professionals/tct-resources/more-resources/communicating-the-curriculum/communicating-the-curriculum-resource-page/


 

 
Using Scaffolding and metacognitive talk to develop language - EEF Guidance 
Report: Improving Literacy in Key Stage One, 2020 

 
 
Speaking and Listening in the Foundation Stage 
 
In the Foundation Stage pupils’ experience of speaking and listening includes using 
language to imagine and recreate roles and experiences, storytelling, reciting nursery 
rhymes, attentive listening and response and interacting with others in play. The 
teaching of Phase 1 phonics is prioritised, enabling children to develop essential 
listening skills required to successfully develop their phonemic awareness and 
provides the foundation for further phonics teaching across FS2, Year 1 and Year 2. 
Children are encouraged to ask and respond to questions in order to develop an 
inquisitive nature and a thirst for learning. Standard English is constantly modelled by 
adults in FS1 and FS2 in order for children to acquire those skills so that they are able 
to speak coherently and fluently. The environment is also vocabulary-rich and displays 
words that aim to broaden children’s vocabulary through unknown words and 
provokes discussion between peers and adults alike in addition to labels throughout 
the environment and words that pupils have already been taught, such as high-
frequency words to develop word recognition skills.  
 
All children arriving in FS2 are assessed using Speech Link to identify specific needs 
in terms of speech and language. This aims to eliminate any child being left behind 
due to speech and language needs. The programme offers an interactive baseline 
test on a digital platform, immediate interventions and an exit test to demonstrate 



 

impact with those children who require extra support. It also flags up children who 
require even further specialist interventions meaning referrals are more finely tuned 
and swiftly put into place.   
 
Speaking and Listening in Key Stage One 
 
During Key Stage One, pupils develop their ability to speak clearly, thinking about the 
needs of their listeners. They use spoken language to develop understanding through 
speculating, hypothesising, imagining and exploring key ideas in a safe environment. 
They work in small groups and as a class, joining in discussions and making relevant 
points through collaborative learning strategies such as Kagan Structures (see below). 
Again, this is explicitly modelled at all times by teaching staff and is enhanced by the 
language rich-environment which is a key talking point and supports pupils’ retrieval 
of knowledge. They also learn how to listen carefully to what other people are saying, 
so that they can remember and comment on the main points, especially during P4C 
(Philosophy for Children) where children discuss and debate pertinent themes. 
Children learn to use language in imaginative ways and express their ideas and 
feelings when working in role and in drama activities. 
 
Speaking and Listening in Key Stage Two 
 
During Key Stage Two, pupils learn how to speak in a range of contexts, adapting 
what they say and how they say it to the purpose and the audience in a coherent and 
concise manner using appropriate Standard English. Taking varied roles in groups 
gives them opportunities to contribute to situations with different demands such as 
drama, presentations and debates. They also build on their ability to consider and 
evaluate different viewpoints, attending to and building on the contributions of others 
in a thoughtful and sensitive manner. Consistent with the rest of the school, the 
environment seeks to enhance speaking and listening in order to provoke discussion 
with key questions and modelling such as writing and vocabulary to recall and make 
links with prior learning. 
 
Speaking and Listening Across the School: Application of Skills 
 
There are many ways in which we incorporate speaking and listening activities within 
learning episodes and across the wider curriculum. This is to ensure that our children 
have lots of chances to practise and refine the skills they are taught so such skills 
become automatic. These may include: 
 

• The use of Kagan structures to stimulate collaborative learning 

• Using technology to support the development of speaking and listening 
through Now Press Play and publishing and orally rehearsing work in our 
Wonder Emporium and Green Screens  

• Reciting poetry based on the poet for each year group in addition to national 
celebration days such as National Poetry Day 

• Sharing learning from across the curriculum in the Theatre of Wonder  

• Weekly Talk Homework (see below) to stimulate discussion at home in 
collaboration with school 

 
 



 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 
 
 
 

Using technology (green screen) to 
develop speech and language through 
performance and presenting by 
publishing written work. 

A speech and language intervention using 
Colourful Semantics by a HLLA who is one of 
our speech and language specialists. 

An example Kagan Structure to support 
collaborative learning (See our Teaching 
and Learning Policy for more information 
on this specific pedagogy) 



 

 
 
Reading 

 
Deeply rooted and central to our WONDER curriculum is reading; the significance of 
this skill and disciplinary literacy across the curriculum is key to our pupils’ accessing 
and activating knowledge and vocabulary both now and in the future. Fluency, oracy 
and enjoyment is prioritised in early reading to ensure pupils’ automaticity of skills and 
ultimately enabling them to become proficient readers with a deep appreciation and 
understanding of the written word as they progress through our school. 
 
 
To ensure that we are teaching and developing reading as a holistic skill, we ensure 
that we focus on the three areas outlined below within lessons and across the school 
day: reading skills, affective processes and reading behaviours. This is to ensure that 
our pupils not only acquire the known skills needed in order to become a skilled 
reader, but, importantly, that children view themselves as readers and demonstrate 
positive behaviours around reading more widely and so are intrinsically motivated to 
do so: 
 

 
 
 
 
 
 
 

 
 

 



 

 
Texts within English 
 
Through our English curriculum (Years 1- 6), we have a text per half term which is a 
stimulus for English lessons known as a ‘Values Driver’ as it encompasses an element 
of our different Wyndham values. Each child receives their own copy of the class text 
that they can utilise in lessons as well as take home at the end of the half term to 
share with parents and carers and build their own library at home. Children are 
exposed to a range of books including timeless classics, poetry, contemporary novels 
and information texts. These are carefully selected and mapped out across and 
between each year group in order to give our pupils a breadth and depth of experience 
of reading different text types in order to explore and immerse in language, develop 
knowledge of different authors, discover different genres and broaden their knowledge 
about the world around them. We use the ‘Five Plagues of Reading’ (Doug Lemov, 
Reading Reconsidered) in order to select the texts we use as a stimulus in English to 
ensure that children are exposed to an array of different texts. These include: 
 

• Archaic texts – giving children exposure to texts prior to 1900 as people wrote 
and spoke differently in the past 

• Non-linear time sequence – frequent use of flashbacks, flash-forwards and 
other manipulations of time sequence 

• Complexity of narrator – this may be a text with multiple narrators, non-human 
narrators, a satirical narrator or one who is inaccurate 

• Complexity of story – stories which have a hidden  plot or symbolism 
hidden within the storyline 

• Resistant texts – stories which deliberately resist easy meaning making such 
as poetry 

 
The English text is then used to plan whole-class reading lessons around each week 
as well as extended writing opportunities (see Writing, below). Teaching staff use their 
professional judgement in order to design reading lessons, using the National 
Curriculum to teach key objectives but also using some of our whole-school 
pedagogical reading strategies outlined below: 
 
Reading Aloud 

 
Reading aloud is a key strategy that all teaching staff use across the school to 
model reading; we know that this is essential for pupils of all ages. Our staff may do 
this for a multitude of purposes, depending on the learning intention for that lesson. 
For example, we know that students being read to is a central way to build 
vocabulary  that they would not encounter in everyday speech or may even be able 
to access through reading a text independently. In this way, it supports pupils’ 
language acquisition and enables them to engage in more complex texts beyond 
their own 1:1 book. Importantly, staff use this as an opportunity to ‘breathe life into a 
text’ (Doug Lemov, Reading Reconsidered), to bring texts to life and to enthuse 
children around the power of reading. We know that this in itself is a key lever to 
developing pupils’ positive attitudes towards reading and thus, supporting pupil 
progress. 

 
 



 

The explicit teaching of reading comprehension strategies 
 

Reading comprehension strategies focus on children’s understanding of written 
texts. Children can do this through knowing which strategies to use and how best to 
apply them in order to comprehend. The EEF have outlined the comprehension 
strategies below and key question prompts which can be used to provoke pupils’ 
thinking (See Appendix 1) which include: 

  

• Inference 

• Summarising 

• Questioning 

• Clarifying 

• Predicting 

• Activating Prior knowledge  
 

When explicitly taught and used alongside strategies which develop reading fluency 
such as phonics, they can have a high impact on learning of up to 6 months progress 
(EEF Toolkit). As we have already outlined, teaching and modelling these strategies 
explicitly is central to pupils using them effectively in order to develop their 
understanding of texts. Therefore, explicit lessons focusing around these skills are 
taught across the school using our Master’s Magnifiers (see below). Importantly, once 
consolidated, we also ensure that the different strategies are able to be practised and 
integrated together during lessons so that pupils can effectively decipher which skill is 
needed to answer specific questions using our ‘Read it, Zap it, Scan it, Crack it’ mantra 
(see below). In turn, this supports pupils’ metacognitive ability to monitor and self-
regulate their learning when reading.  
 
 
Wyndham’s Master’s Magnifiers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

‘Read it, Zap it, Scan it, Crack it’: Solving Comprehension Questions 
 

Control the Game 
 
This strategy, taken from Reading Reconsidered, supports children’s fluency and 
develops accountability within reading. The staff member reads a text aloud with all 
children following the text, enabling them to read attentively, line by line. Once the 
staff member clicks, pupils know this is the cue for them to read that given word 
altogether as a class. This strategy, cultivated in a safe learning environment of our 
classrooms, ensures that all pupils are actively engaging with given texts. Teachers 
carefully pre-plan which words they will ask the children to read aloud: this may be 
more tricky, ambitious words they would like them to try and decode, vocabulary which 
has been practised over a series of lessons or familiar vocabulary to stimulate pupil 
success. 
 
The videos below show how this has been implemented and utilised across different 
year groups: 
 

• FS2 – We’re Going on a Bear Hunt – used as a strategy to support pupils recall 
of a familiar text early in the year during implementation, before they move on 
to do this when reading words/sentences on the board as a class 
https://drive.google.com/file/d/1-aoyj0O4S1TY6oyUV8Zn1d-
3pEGQr9ky/view?usp=sharing  

• Year 6 – Wonder – used as a strategy to revisit conjunctions which pupils had 
been focusing on across a series of learning episodes 
https://drive.google.com/file/d/14lpM1cddT6Iqd8vr03WBIEn738wVrXyW/view?
usp=sharing  

 
 
 
 

https://drive.google.com/file/d/1-aoyj0O4S1TY6oyUV8Zn1d-3pEGQr9ky/view?usp=sharing
https://drive.google.com/file/d/1-aoyj0O4S1TY6oyUV8Zn1d-3pEGQr9ky/view?usp=sharing
https://drive.google.com/file/d/14lpM1cddT6Iqd8vr03WBIEn738wVrXyW/view?usp=sharing
https://drive.google.com/file/d/14lpM1cddT6Iqd8vr03WBIEn738wVrXyW/view?usp=sharing


 

Accountable Independent Reading (AIR) 
  

This strategy, again taken from Reading Reconsidered, enables pupils to develop 
reading stamina through the gradual release of amount of text read and complexity. 
This is a strategy specifically used alongside Key Stage Two pupils in order to support 
the transition from reading aloud to reading silently in their head. This also allows 
pupils to develop accountability in reading when reading silently too. Teachers 
carefully pre-plan which aspects of a text they would like pupils to read independently, 
again, dependent on the learning objective in hand, and ask them to mark out the text 
so they are clear with what they are reading and where they are reading to. 
Importantly, teaching staff also set a ‘focal point’: this may be a question which hones 
in on children’s thinking whilst they are reading. 

 
Phonics  
 
Phonics is an approach to teaching reading, by developing children’s phonemic 
awareness. Phonics emphasises the skills of reading new words by sounding them 
out (segmenting) and combining them together (blending) At Wyndham, we follow a 
systematic, synthetic approach to phonics, as research states this is the most effective 
way of teaching early reading to young children (Rose, 2006; Wyse, 2008; EEF, 2018). 
It is taught once a day through dynamic groups from FS – Year 2 with some 
opportunities for whole class teaching in addition to this to ensure that all children 
have exposure to a range of phonemes. All phonics practitioners follow the same 
guiding principles, to ensure consistency throughout school. Our approach has been 
created collaboratively within our Wyndham Team, centred around best practice and 
the latest research. This team effort has supported our consistency of approach as 
well as reducing staff work-load, due to the basic planning structure (based on Letters 
and Sounds) being provided.  
 
 
 



 

What does this look like in action? 
 

• We follow a basic planning structure of Revisit, Teach, Practice and Apply. 
As recommended by the Letters and Sounds Programme (2007) 

• When new sounds are introduced, we introduce the corresponding Jolly 
Phonics Action, as part of a multisensory approach to learning 

• We also model oral segmenting and blending in an active way, by stretching 
out the word. We begin with our hands together (palms facing.) We then 
simultaneously move our hands outward, in order to segment the word. Finally, 
we clap our hands together in order to blend the word 

• When writing words to display to the class, we ensure all words have sound 
buttons. For single sounds, a single dot is used. For digraphs and trigraphs, 
we use a line. For split digraphs, we use a semi-circle shaped line (as shown 
below)  

Sat          Chop         Make 
 

 

• Within phonics learning episodes, we also shine a light on language 
comprehension. As we know this is a significant part of how children learn to 
read. We do this by providing our children with context, by explaining 
definitions of unfamiliar words.  

• All children will have the opportunity to read and write at word level, which will 
eventually progress to sentence level within their phonics book 

• Children are regularly provided with the opportunity to develop their ability to 
blend, by reading Alien words 

• Talk and Oracy are also a significant element of our phonics teaching, 
continuously allowing children to develop these skills 

• The teaching of High Frequency Words is central to our approach. Children 
have opportunities to read and write them within the phonics lesson 

 
We ensure that staff have up-to-date high-quality CPD in order to support the 
effectively delivery of phonics. Additionally, we also provide support to parents to 
ensure they have the right tools to support children at school. This includes phonics 
packs, phonics workshops and links to phonemes on our website 
https://drive.google.com/drive/folders/1-6zCC7EDvohsUZVXhmVhk7oTu4dHj8gY.  
 
We assess and monitor children’s progress half-termly using Phonics Tracker. This 
online platform enables practitioners to diagnostically assess, in order to deliver and 
scaffold learning opportunities most effectively as well as ensure pupils are grouped 
effectively in order to support provision teaching. For more information on the teaching 
of phonics, please see our Phonics Policy.   
  
 
Texts Across the Curriculum 
 
As well as supporting pupils to learn to read, we also know the importance of pupils 
being able to read to learn to acquire new knowledge across the curriculum. This 
enables pupils to have a breadth and depth of text types and exposure to more 
complex, subject-specific vocabulary. We do this by providing Curriculum Enhancers 

https://drive.google.com/drive/folders/1-6zCC7EDvohsUZVXhmVhk7oTu4dHj8gY


 

each half term within classrooms, in line with the key concepts being taught. These 
focus around a wide range of wider curriculum subjects and aim to develop pupils’ 
knowledge of the world around them through non-fiction, fiction and poetry texts.  
 
 

 
Children’s Own Reading Book and 1:1 Reading  
 
In addition to books which pupils are exposed to within school, directly linked to the 
English and WONDER curriculum, we ensure that all pupils have access to their 
own reading book which is accurately matched to their current reading ability. This is 
a book which they read at home, alongside an adult or independently, to support 
their individual progress in reading.  
 
We use the following bandings to support matching books to pupils’ current stage of 
reading: 
 
 
 
 
 
 
 
 
FS and Key Stage One Pupils 
 
In line with the Reading Framework, pupils in FS and Key Stage One have a 
phonically decodable book so they are able to practise GPCs as well as blending. 
Such books run alongside the phase which pupils are currently working within, or 
just before, and contain only GPCs known to the child. This is to enable them to feel 
success and consolidate GPCs that they know. Each week, children change their 
book alongside an adult who will hear them read, ensuring that the book is still 
accurately matched to their level. Adults then record the reading in the whole-class 
reading folder giving an area of strength and developmental feedback as a form of 
assessment. This is also recorded in children’s Learning Logs so that adults at home 
are also aware of their child’s progress and how they can support at home. For 
children identified as working in the lowest 20%, they are heard more frequently by 
adults in school to accelerate progress in their fluency and comprehension. Even if 
children have read their book before the end of the week, they should continue to 
read the book at home to become more familiar with the vocabulary and structure of 
the text; best practice shows that re-reading texts enhances pupils’ fluency and 
automaticity of reading (EEF Guidance Report: Improving Literacy in KS2).  
 
Pupils in FS and Key Stage One also have a ‘Share-a-story-book’ to take home 
each week. This book is designed to be read aloud by an adult at home to expose 
children to a range of different texts, vocabulary, plots and illustrations beyond those 
found in phonics books. These may include traditional tales and picture books to 
stimulate children’s interests and love of books.  
 
 



 

Key Stage Two Pupils 
 
For pupils in Key Stage Two, or those within Year 2 who have moved beyond phase 
6 phonics, they begin to access year group banded books. These are banded 
alongside our system of Lexile Ranges which reflects sentence length, syntax and 
vocabulary to determine what age each book is most appropriate for. Again, each  
pupil is heard read at least once a week by an adult to monitor children’s progress 
with their fluency and comprehension (this is more if a child is assessed to be 
working within the lowest 20%). Staff then record the reading in the whole-class 
reading folder giving an area of strength and developmental feedback as a form of 
assessment. This is also recorded in children’s Learning Logs so that adults at home 
are also aware of their child’s progress and how they can support at home. 
 
Books are selected with an adult using the ‘Five Finger Rule’ to make sure that 
pupils are reading books which are appropriate to the stage that they are working at. 
This is based on children being able to comprehend, on average, 95% of a text, to 
be able to accurately develop their reading.  
 

Repeated Reading 
 
Across a half-term, pupils also get the chance to develop word recognition and fluency 
through the process of repeated reading alongside a staff member. We know from the 
research that this is an impactful way to develop fluency and word recognition skills 
of pupils (EEF Guidance Report: Improving Literacy in KS2). The optimum time for 
reading a text is three times so pupils have chance to read an age-related texts three 
times over the course of the half term, each time discussion and developing their 
knowledge around key vocabulary. For pupils who are identified as working in the 
lowest 20%, they practise this each week alongside a staff member to enhance their 
fluency further.  

 
 



 

Reading at Home and Learning Logs 
 

The Learning Log is a vital link between home and school where messages and 
learning are documented and shared. In particular, it supports the practice of 
reading and spelling at home and pupils’ motivation to do so. It is an expectation 
that children bring in their Learning Logs in every day as well as their 
independent reading book as there will be opportunities to read with adults 
throughout the school day as well as using the Learning Log as a tool for 
learning. Teaching staff should ensure bringing in Learning Logs and books is 
part of their daily routine for learning at the beginning and end of the day. 

 
The main use of the Learning Log is to document pupils reading at home. The 
expectation is that this is completed at least five times a week for at least 15 
minutes. Once an adult at home hears a child read, they will record this in the 
Learning Log This can be where the child read to, positive praise and areas for 
development so that teaching staff can use this to support children further in 
school. For older children, they should be encouraged to read independently as 
well as with adults and can record this in their Learning Log with pages read, a 
comment about what they read and an opinion. Staff who read with a child on a 
1:1 basis will also record this in a child’s reading diary so this feedback can be 
seen and utilised by adults at home; this will include an area of strength and an 
area for development with advice on how to action this at home.  
 
Each Friday, the Learning Log is checked by a designated adult from each year 
group to monitor how many times over the week a child has read. This should 
be recorded in the class reading folder so that staff can ensure pupils are 
reading frequently every week. A short message is left to motivate pupils in the 
comment section and dojos awarded for efforts (1 read = 2 Dojos). If a child has 
read the expected 5 times in a week, the Reading Reward Loyalty Card is also 
signed by the adult (see below) and a child can select a bookmark as a prize. 
The bookmarks have been designed, bespoke to Wyndham, and are collected 
by the children. They feature the ‘WONDERables’ characters and a top-trump 
style which children are able to compete with and trade.  

 
 
 
 
 
 
 
 
 
 
 
 
 



 

Each half-term, pupils attend the ROSCARS (Reading Oscars) and can win a 
certificate based on how many times they have read over the half term (see 
below). Platinum winners also receive a raffle ticket to be in with a chance of 
winning a mystery book. Awards are also given for pupils showing effort in 
reading.  
 
 

 
 

 
 
 
 
 



 

 

If pupils are not reading at home or bringing in their Learning Log and reading 
book, efforts are made to encourage this at home a Class Dojo message and a 
phone calls from the Class teacher. If this does not improve, a phone call is 
made by one of the English Team (Michelle Garton, Sandy Churchward, Nicole 
Winfield) or Lauren Brooker (STEAM Curriculum Director) to talk this through 
with parents to see what additional support they may require from us.  

 
Building Vocabulary  
 
“Language variation in children is complex and difficult to attribute to a single 
cause. Regardless of the causes, low levels of vocabulary set limits on literacy, 
understanding, learning the curriculum and can create a downward spiral of 
poor language which begins to affect all aspects of life.” 
Kate Nation, in, Why Closing the Word Gap Matters: Oxford Language Report, 2018. 
 
The above demonstrates the importance of vocabulary for our children. Many of our 
pupils enter Wyndham with limited vocabularies and so it is important that we swiftly 
respond to this to ensure that pupils are able to access a full and varied curriculum as 
well as to support their development emotionally, socially and mentally. We know that 
it is not only the quantity of language that children hear which is important but also the 
quality of it, especially its use within different contexts, to ensure that vocabulary is 
understood and encoded within pupils’ long-term memories (Why Closing the Word 
Gap Matters: Oxford Language Report, 2018).  
 
In order to do this, we ensure that we explicitly and implicitly teach vocabulary within 
our English lessons, carefully pre-planning which vocabulary to teach using a range 
of different strategies. Often, this includes the pre-teaching of vocabulary in order for 
children to access a text that they will later come across or words which may be useful 
within a piece of writing they may undertake. Additionally, our environment plays a 
huge role in promoting such vocabulary. See below for some of the different strategies 
used across the school.  
 



 

Use of a vocabulary scaffold to support pupils to use different vocabulary in 
different contexts as well as visuals to support understanding. Note that a 
child-friendly definition is given to the children so that they remember the 
correct meaning for words 

 
 
Use of an adapted graphic organiser (Frayer Model) for children to gain an in-
depth understanding of new vocabulary within different contexts 
 

 
 
 
 
 
 



 

Use of different visuals within the learning episode to support pupils’ 
understanding of a key piece of vocabulary required to understand the text 
 

  
 
 
 
 
 
Utilising the environment to support pupils’ access to new vocabulary and 
ability to retrieve it across the curriculum 
 

 
 



 

Using actions as well as visuals to support pupils to remember and learn new 
vocabulary 

 
We carefully consider which vocabulary to teach in light of the Tiers of Vocabulary 
framework (see Appendix Two) within English and across the curriculum. Our 
individual WONDER curriculum maps also outline which key vocabulary to teach in 
each year group based on the curriculum progression which have been formulated 
by our subject leaders. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Writing  
 
Writing is a cognitively demanding task which is underpinned by the simultaneous 
working of many different components. As outlined in the National Curriculum, pupils 
require fluency in the transcription process (handwriting and spelling) in order to 
progress their ideas within writing composition (thinking of ideas and putting them into 
words, sentences and texts). This is in addition to pupils’ executive functions whereby 
they can pay attention to the task in hand and monitor their progress with working 
memory playing a huge role in the centre: the place where pupils have the space to 
learn, grapple with and manipulate new ideas to develop their creativity and skill in 
writing.  
 
This is represented in the Simple View of Writing by Berninger et al below: 
 
 

 
However, this relies on pupils having automatic skills within the other domains which 
is why our WONDER writing curriculum (Years 1 – 6, please see our EYFS curriculum 
for information on how writing is taught in the Early Years) builds sequentially and 
progressively on such key concepts, ensuring that they are frequently revisited, 
retrieved and consolidated in order to support pupils’ development in writing. 
 
Writing is a central element of the curriculum at Wyndham. We understand that it is a 
vital way to communicate ideas with others and a way of children expressing 
themselves creatively. We aim to nurture this creativity and enable children to become 
their own authors with their own ‘voice’ in order for them to develop a love of writing 
through exploring their own preferences for writing, composition and effect. Principles 
of grammar, punctuation and spelling are integral for children to become effective 
writers, as outlined in the National Curriculum, and these are taught in context within 
English sessions in addition to Rainbow Grammar sessions (see below) and rewinds 
using Kung Fu Punctuation. We also couple this explicit teaching of objectives with 
children’s creativity for composition and effect. We feel that nurturing this individuality 
and choice in pupil’s writing is integral to them become masters of writing and 
ultimately, citizens who are confident to express and communicate their ideas in a 
clear and concise manner.  
 



 

Children write for a range of purposes and for a variety of audiences. Where possible, 
this audience is one which is ‘real’ in order to truly underpin the purpose of writing. 
Through the class text, teacher modelling and shared writing, children are exposed to 
a range of well-written texts which are carefully tailored to their specific needs in order 
to progress their learning. This explicit modelling ensures that the principles of 
different text types as well as grammar, vocabulary and punctuation become 
embedded into children’s own writing. 
 
The Writing Process and Opportunities  
 
Our writing process is rooted in evidence-based reading and research to ensure that 
our pupils are given every opportunity to feel motivated and successful in their writing 
as we know that writing as a form of communication is vital to our pupils’ both now 
and in the future. In particular, we are guided by the following principles set out in The 
Writing Revolution which underpin our approach: 
 

1. Students need explicit instruction in writing, beginning in the early years 
2. Sentences are the building blocks of all writing 
3. When embedded in the content of the curriculum, writing instruction is a powerful 

teaching tool 
4. The content of the curriculum drives the rigour of the writing activities 
5. Grammar is best taught in the context of student writing 
6. The two most important phases of the writing process are planning and revising 

 
Writing opportunities are stimulated within English lessons predominately through our 
half-termly class text (see above) in addition to the application of writing opportunities 
across the curriculum through disciplinary literacy. Our writing WONDER maps state 
key texts for each year group to cover throughout the year to ensure appropriate 
coverage and progression across and within each group with teaching staff using their 
professional judgement to decide when and how these are taught throughout the 
duration of the year. See Appendix Three for an overview of this. Importantly, all year 
groups are exposed to poetry throughout the year and an identified poet in order to 
develop their understanding and appreciation of this text type too in terms of writing, 
reading and speaking and listening.  
 
During the Summer term within year group teams, writing opportunities are mapped 
out across the year through long-term planning. This outlines which text types will be 
taught and/or applied and when, according to teachers’ professional knowledge 
around the curriculum and their children.  
 
Writing sequences follow the structure as outlined by the EEF’s, Improving Literacy in 
Key Stage Two Guidance Report (See Appendix Four). However, each sequence 
does not need to include each of the seven components, depending on the text type 
being taught, the main learning intention and children’s familiarity with the text type. 
Again, this is down to teacher’s professional judgement as to which components to 
include during the sequence and how long this may last for. Like all areas of the 
curriculum, effective assessment and feedback is key to ensuring children are able to 
successfully make progress within their writing and so the use of whole-class 
feedback, adapting lessons in light of work produced, appropriate scaffolds (see 



 

 below), time to respond in Purple Pen and Learning Conferences are at the heart of 
our approach. Please see our Feedback and Assessment policy for more information 
around this.  

 
Rainbow Grammar 
 
We teach Rainbow Grammar explicitly at least once a week across the school from 

Years 1 - 6 as well as it being peppered throughout our writing curriculum. This is also 

introduced to our FS2 pupils during the Summer term.  Rainbow Grammar is a 

systematic whole-school approach to teaching sentence accuracy and variety as a 

driver for improving the quality of children’s writing so they have a clear and contextual 

understanding of sentence structure. The approach takes the eight most common 

grammatical structures in English and represents these with eight colour blocks. Using 

practical and visual learning techniques, children investigate how these colour blocks 

can be combined to create the rich array of sentence structures in the English 

language. This multisensory approach particularly appeals to all children, particularly 

our SEND learners, and helps to improve their knowledge and subsequent application 

of sentence structures in their writing.  

 

The colours: 

 
Please see the Rainbow Grammar Curriculum document/writing curriculum map for 
guidance on progression of Rainbow Grammar and related pedagogy across the 
school.  
 
Developing a Love of Writing: Play Nows 
 
“Children are not really readers until they choose their own books to read; 
books they want to read, developing their own taste for literature, poetry or 
fiction…By the same token, young writers need to develop choice and 
inclination, deciding what they want to write about. In this way, writing becomes 
a vehicle for exploring and enjoying their own stories, fascinations, concerns 
and obsessions/ we talk about what we want to talk about; we should also be 

Green - represents the main subject of the sentence 

Orange - this is the predicate card which contains a verb and any adverbs. 

Red - this is used for punctuation which will end a sentence such as a full stop, question mark 

or exclamation mark. 

Yellow - any speech (reported or direct) which is used in a sentence is placed on this card 

along with the relevant punctuation, such as inverted commas. 

Pink - represents a linking adverb which links clauses at the beginning or within sentences.  

Dark blue - shows us a subordinate clause is being used to add extra information. 

Light blue - shows a non-finite verb phrase is being used. These start with a verb which often 

ends in –ed or –ing. 

Purple - this is used to add a relative clause to a sentence which adds extra information. 

Relative clauses always start with a relative pronoun e.g. who or that. 

 

Bonus colour 

Silver – this shows appositives in sentences where additional information is added to the noun 



 

able to write about what we want to write about. We write best about what we 
know and what matters.”  
Pie Corbett 
 
Developing children’s love of writing is central to pupils’ being motivated to write and 
ultimately feeling and achieving success in their writing. Therefore, this is a huge driver 
to our writing curriculum and can be found in some of the following ways: 
 

• ‘Play Nows’ at the beginning of English lessons to promote a love of writing, 
words and vocabulary (see a selection below from left to right). These are 
reflected to the pupils using the ‘play’ symbol, as shown: 

o Key/Button Game – children getting into character and telling a story of 
how they came to own the key/button. Who owned it? Where did the 
button come from? Where did the key open? Where is that person now? 
Other children and staff can ask questions to further support the child to 
develop the character 

o Ultimate Alphabet Book – each page is dedicated to a letter of the 
alphabet. Children write as many words as they can see which begin 
with that letter of the alphabet to develop vocabulary 

o Ping Pong Story Telling – children work in pairs to retell a 
known/unknown story either word by word or sentence by sentence 

o Unscramble the Sentence – Mix up a sentence and children need to 
unscramble it so it is grammatically correct. This could be used to 
reinforce statements, commands, questions and exclamations too. 

o Word Class Generator – Show a sequence of word classes on the 
board (which can be used to make a grammatically correct sentence). 
Children then work in groups to write a word one-by-one which fits into 
the word class, folding the page over each time they do it and passing to 
the next person in their group so no-one else can see. At the end, each 
group can reveal the silly sentence they have made.  

 



 

 

• Staff display their own love of writing when teaching and modelling in English 
and throughout the curriculum as we know the impact this can have on 
children’s own perceptions of the subject too 

• Appropriate scaffolds for writing are used (see below) to ensure that children 
feel success in their writing and are therefore motivated to write 

• Pen licenses are given to all children in Year 4 (black ball-point pen) whereby 
they can choose the tool they would like to write with. This removes the 
stigma of pen licenses. In Year 5 and 6, children begin to master how to use 
an additional writing implement of a fountain pen 

• Ensuring there is a clear purpose and audience to writing and this is explicitly 
explained to children prior to writing so they are clear on why their writing is 
important 

• Opportunities to publish writing in a range of ways to show pupils’ polished 
work. This could be through our ‘Writing Theatre of Excellence’ each half term 
across each year group, recording work in our Wonder Emporium or through 
the use of Green Screens or writing a final draft in their books 

 
Scaffolds for Writing and Inclusion 
 
Scaffolding is used to support all learners, when and where appropriate, in order to 
achieve a desired objective to support the inclusion and achievement of all pupils. 
This ensures that we can maintain sky-high standards and expectations of what all 
pupils can achieve, irrespective of prior attainment group or background, enabling 
them to reach ambitious goals. In essence, this requires year group teams to consider 
the small steps needed in order to reach a given objective using the Writing WONDER 
curriculum maps and to provide support with those steps in order for pupils to achieve 
success. Accurate assessment is crucial in this process to ascertain which pupils 
require additional scaffolding to achieve a given objective and those who will be able 
to access the task independently. Crucially, as outlined by Rosenshine’s Principles of 
Instruction, scaffolding is part of a ‘cognitive apprenticeship’ which is only a temporary 
measure and eventually, pupils should be able to independently access the objective 
which has been set. In this way, it can be beneficial to see scaffolding as an ‘extended 
handover’ as described and depicted by Tom Sherrington (Dependency Learning: 
Scaffolding, Crutches and Stabilisers 
https://teacherhead.com/2015/02/07/beyonddependency-learning-scaffolding-
crutches-and-stabilisers/ , 2015)  
 

https://teacherhead.com/2015/02/07/beyonddependency-learning-scaffolding-crutches-and-stabilisers/
https://teacherhead.com/2015/02/07/beyonddependency-learning-scaffolding-crutches-and-stabilisers/


 

 
During PPA sessions, the inclusion of appropriate scaffolding within each learning 
episode is discussed in detail in order for all pupils to achieve the outcome of the 
lesson. Following this, appropriate resources or staff support is then put in place. 
Examples of scaffolding in writing could include:  
 

• Scaffold strips to support writing structure  

• Prompting and scaffolding through the use of conjunctions – because, but, so  

• Finish the Fragment  

• Expanding kernel sentences 

• Rainbow Grammar scaffolds to support sentence formation  

• Word Mats  

• Letter formation Mats  

• Sound Mats  

• Partially filled in blogs  

• Additional adult support (see Appendix Five for a scaffolding framework, taken 
from the EEF, Making Best Use of Teaching Assistants) 

 
 



 

Handwriting 
 
Handwriting is a form of recording language and ideas on paper. As outlined in the 
National Curriculum, pupils require fluency in the transcription process (handwriting 
and spelling) in order to progress their ideas within writing composition (thinking of 
ideas and putting them into words, sentences and texts). Therefore, having accurate 
and speedy letter formation is a key skill which pupils should develop and acquire 
during their early years at school. Having automaticity within handwriting ensures that 
pupils’ working memory can be freed to manipulate and learn new ideas focused 
around the content of their writing.  
 

 Handwriting is a complex perceptual-motor skill that is dependent upon the 
development and integration of cognitive, perceptual and motor skills including: 

• Gross motor skills 

• Fine motor skills 

• Visual-motor control 

• Hand eye coordination 

• Cognitive and perceptual skills 

• Tactile and kinesthetic sensitivities 

• Behaviour, concentration and motivation 

 All staff are aware of and have received high-quality CPD to understand the 
complex nature of handwriting which underpins our handwriting curriculum and 
progression across the school. If children experience difficulties with their 
handwriting during lessons or from staff assessments in pupils’ books, this 
awareness also means that our staff are equipped in order to offer specific, 
individualised interventions in order to diagnose specific gaps and provide 
targeted support. If further expertise is required, our Early English Lead, English 
Lead and SEND team are able to offer further specific support to develop 
handwriting and pre-handwriting skills.  

Please see our handwriting policy for more detailed information regarding 
handwriting, frequency of teaching and progression across the school.  

Spelling 
 
We have a strong focus on ensuring pupils are able to spell words and understand 
spelling patterns which are age related (according to the National Curriculum 2014). 
This is because we know that children who are able to successfully spell are able to 
focus on the content of their writing (composition) which results in pupils producing 
higher-quality content of work as their cognitive load is freed from focusing on spelling 



 

(see the Simple View of Writing, above).The Spelling Guidance should be consulted 
for a more in-depth outline of this.  
 
Age-related common exception words are found at the front of all Boxset books and 
Learning Logs to encourage pupils to consistently spell them correctly as we know 
that this frees up vital cognitive space when pupils are writing. When marking, a yellow 
highlighter pen must be used by the teacher to identify spelling errors. No more than 
three misspelt words are to be highlighted and they should only be words which the 
child should know e.g. high frequency word according to age. Please ignore spelling 
errors made if a child has misspelt an adventurous word for their age. Children should 
be given an opportunity to correct the spellings in their Purple Pen of Progress and 
write the amendment above or in the margin, as well as at the bottom of the page 
(three times in total) using a dictionary to correct where age-appropriate or using 
teachers’ guidance.  
 
Children across Years 1 to 6 are also given weekly (age-related) spellings to learn 
based around their phonics group, including common exception words which are 
explicitly taught and practised during each phonics session (Key Stage One) and age-
related spelling patterns outlined in the National Curriculum (Key Stage Two). For Key 
Stage Two, the pattern is introduced on a Monday morning through an investigative 
approach bi-weekly or tri-weekly depending on the complexity of the pattern and is 
practised across a number of teaching episodes. Each Monday, the rule is tested so 
pupils are able to understand their areas of strength and rules which need to continue 
to be practised. The test should also include spellings previously learnt (Forget-me-
not-Four) so that children are able to interrupt their forgetting.  This ensures that 
children have learnt the pattern rather than rote learning spellings. This score is then 
recorded in pupils’ Learning Logs so parents/carers can see pupils’ progress and 
areas they may require further support with. 
 
Pupils are provided with regular opportunities for 
children to review their spellings throughout the 
school day as well as ensuring that spelling lists 
outlining the spelling rules with examples 
(Example Eight spellings), exception words and 
Forget-Me-Not-Four spellings are taken home 
for the child to learn in their Learning Log and 
uploaded to Class Dojo each Monday (see 
below). Some children may require additional 
support with their spellings, above and beyond 
that provided through quality first teaching and 
interventions, and therefore learn patterns from 
a different year group within a targeted group.  
 
 
 
 
 

 
 
 



 

Assessment 
 
During each learning episode in English, we assess pupils’ learning using whole-class 
feedback and feedforward. (For more information on what this looks like within our 
EYFS, see our EYFS policy or assessment policy). This may be given ‘in the moment’ 
of a learning episode if appropriate or may be given in a subsequent lesson. 
Practitioners use their professional judgement in order to know when the best time for 
this is, as the research does not suggest one method is preferable over another (EEF, 
Teacher Feedback to Improve Pupil Learning, 2021). Any feedback/feedforward not 
given in the moment, is recorded on Feedback/Feedforward overview sheets (see 
below) for each subject in our whole-class marking folders.  
 
Feedback relates to what areas of strength and development pupils have shown within 
the learning episode which has already taken place according to the concept being 
taught and feedforward is specific comments on how pupils can develop within the 
subsequent lesson/s to achieve this either through adjustments to teaching inputs, 
whole-class or individual interventions (learning conferences). Disciplinary literacy 
and sky-high standards are central to our approach within teaching and learning 
episodes and work completed by pupils. Therefore, staff may comment on standards 
within pupils’ work and use our feedback symbols to show this within a given piece of 
work. However, specific feedback, feedforward and assessments are made against 
the subject-specific objective, as opposed to, for example, the standard of writing 
produced, outside of a writing lesson. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Examples of feedforward could include: 
 

• Sharing a piece of work which uses a piece of taught vocabulary incorrectly 
(with pupil names redacted and within the ‘safe’ culture we promote) before the 
class jointly edit a piece of work correctly using it before pupils have a go at 
doing this themselves.  

• A teacher discussing a piece of work which uses lots of short, simple sentences 
after the first draft. Using revising, the teacher can then model how to expand 
sentences using conjunctions (see the conjunction scaffold above on ways this 
could be taught effectively).  
 

When completing a sequence of writing, a bespoke whole-class feedback and 
feedforward sheet is used after the first draft and final draft (if these pieces of work 
have been completed as part of the cycle). This is because the feedback/feedforward 
sheet is based on the ‘Simple View of Writing’ (Berninger et al) and is able to 
strategically diagnose key areas children may require further support with in terms of 
transcription and composition during subsequent lessons after the first draft or into the 
next sequence of writing.  

Crucially, after giving direct feedback/feedforward to the children, pupils are then 
given time to respond to this, where required, in their ‘Purple Pen of Progress’ at the 
beginning of the subsequent learning episode in books. The frequency of how often 
this occurs is dependent upon teachers’ professional judgement and the 
appropriateness of this according to children’s age and development. This may be 
directed as a whole class, teacher-led group or 1:1 learning conference.  
 
 



 

We also summatively assess children’s learning each term in English using PIRA 
(reading) and GAPs (Grammar, Punctuation and Spelling) from Years 1 – 6. This then 
produces a Standardised Score which range from 70-130 within the assessments we 
use and enable us to track progress and compare scores using national scales. We 
record these using our online Google Drive document and track them during the 
pupils’ journey with us to understand their progress journey and ensure teaching is 
adapted in light of this. The following shows how the assessments (taken from Rising 
Stars) can be used to reflect pupils’ performance, based upon their Standardised 
Score, against other pupils taking the same test nationally: 
 
 

 
 
 
 
 
 
For pupils who are ‘working towards’, we use EXCELlence grids in order to 
effectively track pupil progress, based on the year group objectives they are working 
on. Please see the Feedback and Assessment Policy for a detailed overview of this.  
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Appendix One – EEF Guidance Report: Improving Literacy in Key Stage One, 
Reading Comprehension with Prompts to Support Practice 
 
 

 
 
 
 
Appendix Two – EEF Guidance Report: Improving Literacy in Key Stage One, 
Tiered systems for selecting target words for explicit instruction —adapted 
from Beck & McKeown (1985) 
 

 
 
 
 
 
 



Appendix Three – Year Group Writing Overview from the Writing WONDER Map Years 1-



Appendix Four – The Seven Components of Writing, EEF Guidance Report, Improving Literacy in Key Stage Two, 2017



Appendix Five - Scaffolding framework for teaching assistant-pupil 
interactions, EEF Guidance Report, Making Best Use of Teaching Assistants, 
2021



 


